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r f  the purpose of evaluation is learning, dialogue can be 
an effective means for achieving this purpose. This chap- 
ter focuses on the crucial role of language in establishing 
the heuristic stance that fosters dialogic inquiry and 
thereby enhances the effectiveness of evaluation. The rule 
of the evaluator in facilitating dialogue is explicated 
through examples from practice. 
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Traditionally, evaluation has served as a technical task by instrumentally 
informing decisions a t  the program or organization level, adding to accu- 
mulated understandings of policymakers, and legitimizing politically dri- 
ven actions (Weiss, 1998). In this chapter, we argue that, in the twenty-first 
century, one genre of evaluation can take on a different and greater role 
through a commitment to social justice and that the fundamental purpose 
of evaluation in this genre is learning. Learning in a postmodern era requires 
dialogue; language can either enable or discourage dialogue. This chapter 
contributes to an alternative view of evaluation as learning for social justice. 
We illustrate the use of dialogue and the power of language in learning 
through examples drawn from practice. 
In this genre, evaluation aims to serve the deep ethical purposes of a 
social program or an organization to influence the fair and equitable distri- 
bution of social goods and to foster a more civil society. In a 1991 review of 
evaluation and social justice, Ernie House wrote: 
During the past twenty-five years of institutionalized evaluation, we have 
moved from a conception of justice in which it was assumed that increasing 
the economic produciion of the nation and the outcoine measures of a pro- 
gram would benefit everyone alike to a conception of justice in which we see 
that social prograins may have different effects for different people and groups. 
During this time injustices regarding race, gender, and ethnicity have been rec- 
ognized by evaluators though not always remedied. . . . [Slhould evaluators 
represent within their evaluations the interests and needs of those unjustly 
ignored . . . and give weight to those interests? 1 believe [that] position is 
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